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LETTERSTO THE SCHOOLSVOLUME 2

These letters are not meant to be read casually when you have a
little time from other things, nor are they to be treated as
entertainment. These |etters are written seriously and if you care to
read them, read them with intent to study what is said as you would
study aflower by looking at the flower very carefully its petals, its
stem, its colours, its fragrance and its beauty. These letters should
be studied in the same manner, not read one morning and forgotten
in the rest of the day. One must give timeto it, play with it,
guestion it, enquire into it without acceptance; live with it for some
time; digest it so that it is yours and not the writer's.

J. Krishnamurti



LETTERSTO THE SCHOOLSVOLUME 2 15TH
NOVEMBER 1981

Every profession has its discipline, every action hasits direction
and every thought hasits end. Thisisthe cycle in which the human
mind is caught. Being a slave to the known, the mind is always
trying to expand its knowledge, its action within that field, its
thought seeking its own end. In al schools, disciplineis regarded
as aframework for the mind and its action, and in recent years
there has been revolt against any form of control, restraint or
moderation. This has led to every form of permissiveness,
immodesty and the pursuit of pleasure at any cost. Nobody has any
respect for anyone. It appears they have lost all form of personal
dignity and deep integrity. Billions are spent on drugs, on
destroying their own bodies and minds. This all-permissiveness has
become respectable and accepted as the norm of life.

To cultivate agood mind, amind that is capable of perceiving
the whole of life as one unit unbroken, and so agood mind, it is
necessary that in all our schools a certain kind of discipline must
exist. We must together understand the hated and perhaps despised
words “discipline’ and “rules.

To learn, you need to have attention, to learn there must be
hearing not only with the ear, but an inward grasp of what is being
said. To learn it is necessary to observe. When you hear or read
these statements you have to pay an attention which is not
compelled, not be under any pressure or expectation of reward or
punishment. Discipline meansto learn not to conform. If you want

to be a good carpenter you must learn the proper tools to use with



different kinds of wood and learn from a master carpenter. If you
wish to be a good doctor you must study for many years, learn all
the facts of the body and its many ways, cures, and so on. Every
profession demands that you learn as much about it as you possibly
can. Thislearning isto accumulate knowledge about it and act as
skilfully as you can. Learning is the nature of discipline. Learning
why one should be punctual to meals, the proper time for rest and
so on, islearning about order in life. In adisorderly world where
there is much confusion politically, socially, and even in religion,
our schools must be centres of order and the education of
intelligence. A school is a sacred place where all are learning about
the complexity of life and its ssimplicity.

o learning demands application and order. Disciplineis never
conformity, so don't be afraid of the word and rebel against it.
Words have become very important in our life. The word god has
become extraordinarily important to most people; or the word
nation, or the name of a politician and so on.

The word is the image of the politician; the image of god is built
by thousands of years of thought and fear. We live with images
created by the mind or by a skilful hand. To learn about these
images, which one has accepted or self-created, demands self-
awareness.

Education is not only learning about academic subjects but to
educate onesalf.



LETTERSTO THE SCHOOLSVOLUME 2 15TH
DECEMBER 1981

A school isaplace of learning and so it is sacred. The temples,
churches and mosgues are not sacred for they have stopped
learning. They believe; they have faith and that denies entirely the
great art of learning, whereas a school like those to which this
letter is sent, must be entirely devoted to learning, not only about
the world around us, but essentially about what we human beings
are, why we behave the way we do, and the complexity of thought.
L earning has been the ancient tradition of man, not only from
books, but about the nature and structure of the psychology of a
human being. As we have neglected this entirely, there is disorder
in the world, terror, violence and all the cruel things that are taking
place. We have put the world's affairs first and not the inner. The
inner, if it is not understood, educated and transformed, will always
overcome the outer, however well organized it may be politicaly,
economically and socially. Thisis atruth which many seem to
forget. We are trying politically, legally and socially to bring order
in the outer world in which we are living, and inwardly we are
confused, uncertain, anxious and in conflict. Without inward order
there will always be danger to human life.

What do we mean by order? The universe in the supreme sense
has known no disorder. Nature, however terrifying to man, is
awaysin order. It becomes disordered only when human beings
interfere with it and it is only man who seemsto be from the
beginning of time in constant struggle and conflict. The universe

has its own movement of time. Only when man has ordered his



life, will he realize the eternal order.

Why has man accepted and tolerated disorder? Why does
whatever he touches decay, become corrupt and confused? Why
has man turned from the order of nature, the clouds, the winds, the
animals and the rivers? We must learn what is disorder and what is
order. Disorder is essentially conflict, self-contradiction and
division between becoming and being. Order is a state in which
disorder has never existed.

Disorder isthe bondage to time. Time to usis very important.
We livein the past, in past memories, past hurts and pleasures. Our
thought is the past. It is aways modifying itself as a reaction to the
present, projecting itself into the future, but the deep-rooted past is
aways with us and thisis the binding quality of time. We must
observe this fact in ourselves and be aware of its limiting process.
That which is limited must be ever in conflict. The past is
knowledge derived from experience, action and psychological
responses. This knowledge, of which one may be conscious or not
aware, isthe very nature of man's existence. So the past becomes
al-important, whether it be tradition, experience or remembrance
with its many images. But all knowledge, whether in the future or
the past, is limited. There can be no complete knowledge.
Knowledge and ignorance go together.

In learning about this, that very learning is order. Order is not
something planned and adhered to. In a school, routine is necessary
but thisis not order. A machine that is well put together functions
effectively. The efficient organization of a school is absolutely
necessary but this efficiency isnot an end in itself to be confused

with the freedom from conflict which is order.



How will an educator, if he has deeply learned al this, convey
to the student the nature of order? If his own inward lifeisin
disorder and he talks about order, he will not only be a hypocrite,
which in itself isaconflict, but the student will realize thisis
double talk and so will not pay the least attention to what is being
said. When the educator isimmovable in his understanding, that
very quality the student will grasp. When one is completely honest,
that very honesty is transmitted to another.



LETTERSTO THE SCHOOLSVOLUME 2 15TH
JANUARY 1982

| think it isimportant to learn the art of thinking together. The
scientists and the most uneducated human beings think. They think
according to their profession, specialization, and according to their
belief and experience. We all think objectively or according to our
own particular inclination, but we never seem to think together, to
observe together. We may think about something, a particular
problem or asimilar experience, but this thinking does not go
beyond its own limitation. Thinking together not about a particular
subject but the capacity to think together is entirely different. To
think together is necessary when you are facing the great crisis that
is taking place in the world, the danger, the terror, the ultimate
brutality of war. To observe this, not as a capitalist, socialist, the
extreme left or extreme right, but to observe it together demands
that we comprehend not only how we have come to this rotten state,
but also that we together perceive away out. The business man or
the politician looks at this problem from alimited point of view,
whereas we are saying we must look at life as awhole not as
British, French or Chinese.

What doesit mean to look at life asawhole? It means to
observe the human being, ourselves, without any division of
nationality, to see life as one single movement without a beginning
and without an end, without time, without death. Thisisadifficult
thing to understand because we think of the part not the totality.
We divide, hoping to understand the whole from its part.

The art of thinking together needs to be studied carefully,



examined to see whether it is at all possible. Each one clingsto his
own way of thinking according to his own particular reactions,
experience, prejudice. Thisis how we are conditioned, which
prevents the capacity to think together. Thinking together does not
mean to be of one mind. Our minds can come together about an
ideal, an historical conclusion or some philosophic concept and
work for that but thisis essentially based on authority.

Freedom is the essence of thinking together. Y ou must be free
from your concept, prejudice and so on. | also must be free and we
come together in this freedom. It means dropping all our
conditioning. It implies compl ete attention without any past. The
present world crisis demands that we totally abandon our tribal
instincts that have become our glorified nationalisms. Thinking
together implies that we totally abandon self-interest identified as
the British, the Arab, the Russian and so on.

Then what is a human being to do facing this danger of
separatism, of self-interest? There is the expansionist movement of
one power or another, economically, politically, or of one or two
bigoted, neurotic leaders. What is a human being to do confronted
with this? Either you turn away from it and withdraw into
indifference, or you join some political activity, or take refugein
some religious group. Y ou cannot escape from this. It is there.
What do | do? | refuse the present pattern of social structures, the
nonsensical irreligious ways. | refuse all that. So | am totally
isolated. Thisisolation is not an escape nor some form of ivory
tower, some romantic illusion. Because | see the futility, the
divisiveness, the pursuit of self-interest of nationalism, of

expansionism, of theirreligious life, | rgect the total



destructiveness of this society. So | stand alone. As| am not
contributing psychologically to the destructive consciousness of
man, | am in the stream of that which is goodness, compassion and
intelligence. That intelligence is acting, confronting the madness of

the present world. That intelligence will be acting wherever the

ugly is.



LETTERSTO THE SCHOOLSVOLUME 2 15TH
FEBRUARY 1982

We ought to consider together what we mean by attention. Most of
us learn what concentration is; from childhood we are compelled to
concentrate on something which generally we don't like. This
breeds a kind of rebellion from being forced to do something we
dislike. Education has become a funnelling of many subjects into
our brain, conditioning us to conform. Millions and millions
throughout the world are being educated and are finding no jobs.
The whole pattern of society in which we live has become so
abnormal, so dangerous, that we must find a new way of living
together. This requires sensitivity and very objective observation
and thinking. One questions whether this concentration, which is
the narrowing down of perception, will help to bring about a
different quality of mind.

For what are you being educated? What are you going to
become as a human being? Mediocrity prevails from the highest
political structure to the highest religious establishment. Are you
being educated to fit into this pattern? Are you going to become a
mediocre human being without any passion, in conflict with
yourself and with the world? Thisisreally a serious question you
have to ask yourself. Can this concentrated, aggressive,
competitive human being bring about a different order in our
existence?

Aswe said, we ought to consider what it means to be attentive.
This may be the clue to a harmonious existence. Asthings are, the

intellect, the whole activity of the brain, which isthinking,



dominates our existence. This naturally brings about contradiction
in ourselves, peculiar behaviour. When only one part of our whole
being isin dominance, it will inevitably bring about neurotic
behaviour. Attention is the awareness of this dominance of
intellect, without the instinctive urge to contral it, or allowing
emotion to take its place. This awareness brings about subtlety,
clarity of mind.

There is adifference between concentration and attention.
Concentration isto bring all your energy to focus on a particular
point. In attention there is no point of focus. We are very familiar
with one and not with the other. When you pay attention to your
body, the body becomes quiet, which hasits own discipling; it is
relaxed but not slack and it has the energy of harmony. When there
IS attention, there is no contradiction and therefore no conflict.
When you read this pay attention to the way you are sitting, the
way you are listening, how you are receiving what the letter is
saying to you, how you are reacting to what is being said and why
you are finding it difficult to attend. Y ou are not learning how to
attend. If you are learning the how of attending, then it becomes a
system, which is what the brain is accustomed to, and so you make
attention something mechanical and repetitive, whereas attention is
not mechanical or repetitive. It isthe way of looking at your whole

life without the centre of self-interest.



LETTERSTO THE SCHOOLSVOLUME 2 1ST
OCTOBER 1982

The future for every human being, including the young and the old,
appears to be bleak and frightening. Society itself has become
dangerous and utterly immoral. When a young person faces the
world he is concerned and rather frightened of what will happen to
him in the course of hislife. His parents send him to school and, if
they have money, to university and they are concerned that he
should settle down to ajob, marriage, children and so on. The
parents, it appears al over the world, have very little time for their
own children. After afew years from birth the parents have lost
them,; they have very little relationship with their children. They
worry about their own problems, ambitions and so on and the
children are at the mercy of their educators, who themselves need
education. They may be academically excellent and they too are
concerned that their students should reach the highest grades (again
academically), that the school should have the best reputation, but
the educators have their own problems. Their salaries, except in a
few countries, are rather low and socially they are not highly
regarded.

So those who are being educated have rather a difficult time
with their parents, their educators and their fellow students.
Already thetide of struggle, of anxiety, fear and competition has
set in. Thisisthe world they have to face: aworld that is
overpopulated, under-nourished, a world of war, increasing
terrorism, inefficient governments, corruption and the threat of

poverty. Thisthreat isless evident in affluent and fairly well-



organized societies but it isfelt in those parts of the world where
there is tremendous poverty, overpopul ation and the indifference of
inefficient rulers. Thisisthe world the young people have to face
and naturally they are really frightened. They have an idea that
they should be free, independent of routine, should not be
dominated by their elders and they shy away from all authority.
Freedom to them means to choose what they want to do, but they
are confused, uncertain and want to be shown what they should do.

In the eastern world the family, the parents, play a strong part in
their lives. The family unit is still there. Though its young may
earn alivelihood in different parts of the world, the family isthe
centre of their lives. Thisisfast disappearing in the Western world.
So the student is caught between his own desire for freedom to do
what he wants and the society which demands conformity to its
own necessities that one become an engineer, a scientist, a soldier,
or aspecialist of somekind. Thisisthe world they have to face and
become a part of in their education. It is afrightening world.

We all want security physicaly as well as emotionally and this
Is becoming more and more difficult and painful. So we of the
older generation, if we at al care for our children, must ask what
then is education? If the present education, asit is now universaly,
iSto prepare them to live in perpetual striving, conflict and fear, we
must ask what is the meaning of it all? Is life amovement, aflow
of pain and anxiety with occasional flares of joy and happiness,
and the shedding of unshed tears? Unfortunately we, the older
generation, do not ask these questions and neither does the
educator. So education, asit is now, is a process of facing adreary,

narrow and meaningless existence, but we want to give a meaning



to life. Life has no meaning in itself, apparently, but we want to
give it meaning and so invent gods, various forms of religion and
other entertainments including nationalism and ways to kill each
other to escape from our monotonous life. Thisisthe life of the
older generation and will be the life of the young.

Now we the parents and educators have to face this fact and not
escape into theories, seek further forms of education and structure.
If your minds are not clear about what we are facing, we shall
inevitably, consciously or unconsciously, slip into the inaction of
what to do about it. There are a thousand people who will tell us
what to do: the specialists and the cranks. Before we understand
the vast complexity of the problem we want to operate upon it. We
are more concerned to act than to see the whole issue.

Thereal issueisthe quality of our mind: not its knowledge but
the depth of the mind that meets knowledge. Mind isinfinite, isthe
nature of the universe which has its own order, has its own
immense energy. It is everlastingly free. The brain, asit isnow, is
the slave of knowledge and so is limited, finite, fragmentary. When
the brain freesitself from its conditioning, then the brain isinfinite,
then only there is no division between the mind and the brain.
Education then is freedom from conditioning, from its vast
accumul ated knowledge as tradition. This does not deny the

academic disciplines which have their own proper placeinlife.



LETTERSTO THE SCHOOLSVOLUME 2 15TH
OCTOBER 1982

Aswe said, education must not only be efficient in academic
disciplines but must also explore the conditioning of human
conduct. This conduct is the result of many, many centuries of fear,
anxiety, conflict and the search for security both inwardly and
outwardly, both biologically and psychologicaly. Thebrainis
conditioned by these processes. The brain is the result of evolution
which istime. We are the result of this accumulated past both
religiously and in our daily life. It is based on reward and
punishment as an animal, adog, istrained. Our brainisan
extraordinary instrument of great energy and capacities. Look at
what it has done in the outward world, in the world that surrounds
us, It has divided into various races, religions and nationalities. It
has done this to have security. It has sought this security in
isolation religioudly, politically, economically, in the unit of the
family, in small communities and associations. It has sought this
protective reaction in organizations and establishments.
Nationalism has been one of the mgjor causes of war. Our
politicians are concerned with maintaining nationalism with its
economy, thusisolating itself. Where there isisolation there must
be opposition, aggression, and good relationship with other nations
appears to be trade, exchange of arma- ments, the balance of power
and maintaining power in the hands of the few. Thisisour
government, whether totalitarian or democratic. We have sought to
bring about order in our society through political action and so we

have become dependent upon the politicians. Why have politicians



become so extraordinarily important, like gurus, like the religious
leaders? Isit because we have always depended on outside
agencies to put our house in order, always depended on external
forces to control and shape our lives? The external authority of a
government, of parents, of every form of specialized leader seems
to give us some hope for the future. Thisis part of our tradition of
dependence and acceptance. This has been the long accumulated
tradition which has conditioned our brain. Education has accepted
its ways and so the brain has become mechanical and repetitive.

I's not then the function of the educator to understand the
tremendous accumulated energy of the past, though not denying its
necessity in certain areas of our life? We are concerned, are we not,
as educators, to bring about the flowering of a good human being?
Thisis not possible when the past, however modified, continues.
What then are the factors of our conditioning? What isit that is
being conditioned and who is it that does the conditioning? When
we ask this question are we aware of our own actual conditioning
and from that awareness ask this question, which has great vitality,
or are we asking atheoretical, problematical question? We are not
concerned in any way with hypothetical questions. we are dealing
with actualities the actual being, what is. We are asking what is the
cause of this state of human beings. There may be one cause or
many causes. Many little streams give their watersto agreat river.
The depth, the volume and the beauty are all-important, not tracing
each little stream to its source. So we are concerned in our
investigation with the totality of our existence, not a particular part
of it. When we comprehend the vastness of life with its

complexities, then only can we ask what is the cause of our



conditioning.

One feelsit isimportant to understand first, not verbally or
intellectually, but to perceive that life is the woman, the man, the
child, the animals, the river, the sky and the forest all of it. To feel
this, not the idea of it, but to see the immensity and beauty of it. If
we do not grasp the significance of this that all the vast movement
of lifeis one when we ask what is the cause of conditioning we
bring about the fragmentation of life.

So first realize that this movement of the skies, the earth, the
human existence, isindivisible. Then only we cometo the
particular. When the heavens, the earth and human beings are one
vast unitary process, then enquiry as to the cause of our
conditioning will not be fragmentary, divisive. Then we can ask
what is the cause: then the question has depth and beauty. To find
the cause we must go together and enquire into the nature and
structure of a human being. Apart from the biological, the organic,
which left to itself hasits own natural intelligence, its self-
protective reactions, there is the whole psychological field the
inward responses, inward hurts, the fears, the contradictions, the
drive of desire, the passing pleasures and the weight of sorrow.
This psyche when it is disorderly, confused and messy naturally
affects the biologic existence. Then disease is psychosomatic. We
are concerned, are we not, with the exploration of our inward
nature which is very complex. Thisinvestigation isreally self-
education not to change what is, but to understand what is. Again
thisisimportant to grasp, important to live with this question.
What is, is far more important than what should be. The

understanding of what we actually are is far more essential than to



transcend what we are. We are the content of our consciousness.
Our consciousness is a complexity but its very substanceis
movement. This must be clearly understood that we are not dealing
with theories, hypotheses, ideals, but with our own actual daily
existence.



LETTERSTO THE SCHOOLSVOLUME 2 1ST
NOVEMBER 1982

As we have pointed out, we are deeply involved in our daily life as
educators and human beings. We are first human beings and then
educators. not the other way around. As a human being, with a
specia profession of education, the teacher'slifeisnot only in the
classroom but isinvolved with the whole outer world as well as
inner struggles, ambitions and relationships. He is as conditioned
as the student. Though their conditioning may vary, itisstill a
conditioning. If you accept it as inevitable and abide by it, then you
are further conditioning others. There are many who accept this,
trying to modify their limitations, but as educators you are
concerned are you not? with bringing about a different social
entity; afuture generation which perceives the futility of wars and
organized murder; a generation which is concerned with global
interrel ationship, without nationalistic isolation; a generation
which isinvolved with truth. Surely thisisthe function of atrue
educator.

The human consciousness is conditioned. Any thoughtful man
would accept this fact but many of us are not aware of thisand
perhaps neither is the educator. To become aware of his
conditioning and investigate whether it is possible to be free of its
limitation, is one of the functions of ateacher. So we have to go
into the question of what it isto be aware, to concentrate, to give
total attention. It is very important to understand the meaning of
these.

Awareness implies sensitivity: to be sensitive to nature, to the



hills, rivers and the trees around one; to be aware of that poor man
walking down the road; to be sensitive to hisfeelings, his
reactions, to his appalling and degrading poverty; to be sensitive to
the man who is sitting next to you, or to the nervousness of your
friend or sister. This sensitivity hasin it no choice; it is not critical.
There is no judgemental evaluation. Y our are sensitive to the cloud
about which you can do nothing. Is this sensitivity the result of
time and practice? If you allow thought and practice, then that very
thought and practice kill sensitivity. Learn to observe sensitively;
learn what sensitivity implies; capture it rather than cultivate it.
Don't ask how to captureit: grasp it. In the very perception you are
sengitive. There is no resistance in sensitivity. Sensitivity isto the
immediate and limitless.

Concentration is the process of resistance. Every educator
knows what it means to concentrate. The educator is concerned
with stuffing the brain with knowledge of various subjects so that
the student will pass examinations and get ajob. The student also
has thisin hismind. The educator and the student are encouraging
each other in the form of resistance which is concentration. So one
is building the capacity to resist, to exclude and gradually one
becomes isolated. Concentration is the focussing of one's energy on
the blackboard or a book and avoiding distraction. The very word
distraction implies concentration. Actually there is no distraction.
Thereisonly resistance which is called concentration and any
movement away from that is considered distraction. So in this there
is conflict, struggle and resistance. This resistance will inevitably
bring about the limitation of the brain, which is our conditioning.

To perceive this whole movement with sensitivity isto move into a



different area which isto be attentive.

What isit to be attentive? If we really grasp the significance of
sensitivity, of awareness, the limitation of concentration not
intellectually or verbally, but the actuality of such states, then we
can ask what it is to be attentive. Attention involves seeing and
hearing. We hear not only with our ears but also we are sensitive to
the tones, the voice, to the implication of words, to hear without
interference, to capture instantly the depth of a sound. Sound plays
an extraordinary part in our lives: the sound of thunder, aflute
playing in the distance, the unheard sound of the universe; the
sound of silence, the sound of one's own heart beating; the sound
of abird and the noise of a man walking on the pavement; the
waterfall. The universeisfilled with sound. This sound hasits own
silence; al living things are involved in this sound of silence. To
be attentive is to hear this silence and move with it.

Seeing isavery complex affair. One sees casually with one's
eyes and swiftly passes by, never seeing the details of aledf, its
form and structure, its colours, the variety of greens. To observe a
cloud with all the light of the world in it, to follow a stream
chattering down the hill; to look at your friend with the sensitivity
in which there is no resistance and to see yourself asyou are
without the shades of denial or easy acceptance; to see yourself as
part of the whole; to see the immensity of the universe thisis
observation: to see without the shadow of yourself.

Attention is this hearing and this seeing, and this attention has
no limitation, no resistance, so it islimitless. To attend implies this
vast energy: it is not pinned down to a point. In this attention there

IS NO repetitive movement; it is not mechanical. Thereis no



guestion of how to maintain this attention, and when one has
learned the art of seeing and hearing, this attention can focus itself
on a page, aword. In thisthere is no resistance which is the activity
of concentration. Inattention cannot be refined into attention. To be
aware of inattention is the ending of it: not that it becomes
attentive. The ending has no continuity. The past modifying itself
IS the future a continuity of what has been and we find security in
continuity, not in endings. So attention has no quality of continuity.
Anything that continues is mechanical. The becomingis
mechanical and impliestime. Attention has no quality of time. All
thisis atremendously complicated issue. One must gently, deeply

go into it.



LETTERSTO THE SCHOOLSVOLUME 2 15TH
NOVEMBER 1982

We seem to think that education stops when we leave school or
college. We don't seem to treat the whole of human existence as a
process of self-education which is constant and perhaps
neverending. So most of us limit education to a very short period
and for the rest of our lives carry on in rather amuddle, learning
only afew things that are absolutely necessary, faling into a
routine and of course there is always death waiting. Thisisreally
our life marriage, children, work, passing pleasures, pain and
death. If thisisall our life, which apparently it is, then what really
IS the meaning of education? We never ask these fundamental
guestions; probably they are too disturbing. But as we are teachers
in colleges and schools we must ask what is the purpose of
education and learning. We know it gives us some sort of job but
apart from the physical occupation with its responsibilities, what
do we mean by teaching and the teacher?

Asit is generally understood, ateacher, having already studied
certain subjects, informs the student about them. Does this
constitute being ateacher just to pass on knowledge? So we are
enquiring into the nature of the teacher and the taught. Who isa
teacher? What are the implications of teaching apart from the
curricula? Very few are dedicated teachers. They are dedicated to
helping the studentsin their studies, but surely ateacher has far
greater significance.

Knowledge must inevitably be superficial. It isthe cultivation

of memory and employing that memory efficiently and so on.



Knowledge being always limited, is it the function of the teacher to
help the student to live all hislife only within the limitations of
knowledge? We must first realize that knowledge is aways
limited, as are all experiences. This employment of knowledge
with its limitations can be very destructive. It is destructivein
human relationships. In relationship knowledge, which isthe
accumulation of various incidents, experiences, reactions,
cultivates the image of the other person and obscures the reality of
that person and the relationship.

When there is a continuity, atradition, put together by
knowledge and handed down from generation to generation, then
the past, which is the accumulation of knowledge, obscures the
actual living present. When knowledge becomes routine,
mechanical, it makes the brain limited, rigid and insensitive. When
knowledge is used for the support of nationalism through wars,
then it becomes bestial, appallingly cruel and utterly immoral.
Knowledge is not beauty, but knowledge is necessary to bore a
well. The whole technological world is based on knowledge and
that world is taking over our lives. If we allow knowledge to be the
sole authority, and hope through knowledge to ascend, then we are
living in afatal illusion. We are saying that knowledge has its
place in everyday life but when knowledge is the only substance of
our life, then our life must be confined to mechanical activity.

|s the communication of knowledge the only function of the
teacher asit is now passing on information, ideas, theories and
expanding these theories, discussing various aspects of them? Is
this the only function of ateacher? If thisisall ateacher is

concerned with, then heis merely aliving computer. But surely a



teacher has far greater responsibility than this. He must be
concerned with behaviour, with the human complexity of action,
with away of life which is the flowering of goodness. Surely he
must be concerned with the future of his students and what is the
future for these students? What is the future of man? What isthe
future of our consciousness which is so confused, disturbed, messy,
in conflict? Must we perpetually live in conflict, sorrow and pain?
When the teacher is not in communication with the student about
al these matters, then heis merely alively, clever machine
perpetuating other machines.

So we are asking a very fundamental question which is: what is
ateacher? It is the greatest profession in the world, though the |east
respected, for if heis deeply and serioudly concerned, the teacher is
bringing about the unconditioning of the human brain not only his
own but that of the student. He is conditioned and the student is
conditioned. Whether he admitsit or not thisisafact, and in
relationship with the student he is helping both the student and
himself to free consciousness from limitation.

A relationship isaprocess of learning. A relationship is not a
static affair but aliving movement and so it is never the same.
What it was yesterday it is not today. When yesterday dominatesin
relationship, then relationship iswhat it was, not aliving thing.
Loveis not what it was. When the relationship between the teacher
and the student has this element of companionship, of mutual
unconditioning and humility, sensitivity and affection are natural.
A teacher might say all thisisimpossible. When school authorities
demand that there be fifty studentsin aclass of every kind of

idiocy, then what is ateacher to do? Obviously he cannot do



anything. But we are talking about schools where this does not take
place. There the teacher can establish this relationship and there he

is deeply involved with the flowering of human beings.



LETTERSTO THE SCHOOLSVOLUME 2 1ST
DECEMBER 1982

It appearsthat very few teachers are aware of their great
responsibility, not only to the parents, but also in their relationship
to the students. What is this relationship? How does one regard this
relationship? Isit communication of information? Isit the verbal
statement of certain facts, and is the relationship superficial, casual
and passing? | s the teacher an example? Am | as ateacher an
influence? If | am an example that some of my students should
follow, then | become atyrant; then discipline becomes
conformity. They imitate me, my ways, my gestures and so on. But
| do not want them to follow me, to influence them. | want them to
understand how all of us are influenced, moulded to conform to a
pattern. My perception, my intention isto help my studentsto be
free of every kind of influence, good or bad, so that they see for
themselves what is right action. Not to be told what is right action
but to have the capacity and drive to see the false and the true. That
IS, my concern is primarily to cultivate their intelligence so that
they can meet life with al its complexitiesintelligently. | see this
not as agoal but as an immediate reality. | know they are
influenced by their parents, by their fellow students and by the
world around them. Y oung people are easily influenced. They may
rebel against it but consciously or unconsciously thereis pressure
and the strain of this pressure. So | ask my self as ateacher, and as
a human being, in what manner can | bring about the character and
energy of that intelligence?

| begin to see that | must be both introvert and extrovert, in the



world of action, and inwardly not be self-centred but turn my eyes
and my hearing to the subtleties of life. That is, | must be able to
protect and at the same time cultivate generosity, be both the
receiver and the giver. | feel al thisif | am areally dedicated
teacher in the true sense of that word. To meit is not a profession;
it is something that has to be done. So | become very much more
aware of the world, what is happening there, and inwardly
comprehend the necessity to go beyond and above self-centred
interest. | see this as a whole movement, the outward and the inner,
indivisible like the waters of the seathat come in and go out. Now
my question is: how am | to help the student to be aware of this?

Sengitivity implies being vulnerable. Oneis sensitive to one's
reactions, to one's hurts, one's bel eaguered existence: that is, oneis
sensitive about oneself and in this vulnerable state there isreally
self-interest and therefore the capability of being hurt, of becoming
neurotic. It isaform of resistance which is essentially concentrated
on the self. The strength of vulnerability is not self-centred. Itis
like the young spring leaf that can withstand strong winds and
flourish. This vulnerability isincapable of being hurt, whatever the
circumstances. V ul- nerability is without centre as the self. It has
an extraordinary strength, vitality and beauty.

Asahuman being, in myself and as ateacher, | see dl thisas
clearly as possible, but as ateacher | am not all this. | am studying
this, learning. As ateacher | am in relationship with my students
and in that relation | am learning. In what manner am | to convey
al thisto my students who are conditioned, thoughtless, full of
play, mischievous as normal children are? | teach subjects and am

wondering if | can convey al this through mathematics, biology,



physics. Or are they apart, something to be memorized? | see the
other as not the cultivation of memory, so | have this problem: on
the one hand the cultivation of memory in history and so on to pass
examinations and ultimately for an occupation, and on the other |
have a glimmer that intelligence is not mechanical, is not the
cultivation of memory. Thisis my problem. | am asking myself if
these two are separate? Or if intelligence, if it is awakened from
the very beginning of one's life, can include memory and not be a
davetoit? The greater includes the lesser. The universe contains
the particular. But the particular cannot remain in its own narrow
sphere.

| am beginning to comprehend this important factor for | am a
dedicated teacher who is using teaching as a steppingstone to
something else. So | am wondering what to do with these children
in front of me. They are not interested in al this. They are ready to
bully each other, to compete with each other, are envious and so
on. Now you who are the outsider, do you understand my problem?
Y ou have to because you are also ateacher in your own way at
home, in the playing fields or in business. We are all teachersin
some way or other, so don't just leave me with my problem. Itis
your problem too, so let ustalk about it.

We both see, | hope, that we are in this predicament: that the
primary and greatest importance is to bring about this intelligence
in al children and in the students for whom we are responsible.
Don't leave me alone to solve this problem, so let us talk about it.
First of al I want you and me to understand the problem. Leave the
children and the student alone for the moment. Do we see that the

student must eventually have an occupation and so he must



understand the world, the necessities of the world, itsimplicit
disorder and its increasing destruction and decline? He has to face
thisworld not as a specialized entity, which makes him incapable
of meeting the world. All thisimplies the acquisition of knowledge
and the careful discipline of knowledge. Aslong astheworld is
what it is, he hasto act in acertain direction and he is occupied
most of the time with that, perhaps eight or ten hours a day. Also
he has to study and learn about the whole psychological world
which has not been explored by anyone. Those who have explored
somewhat tell what they have discovered: this becomes knowledge
and the student merely follows. Thisis not an accurate exploration
into oneself. So you and | have thisissue. Y ou may be casually
interested but | as ateacher am really concerned. | too am
conditioned; | am not quite vulnerable in the definition which has
been given here. | have my family problems etc, but my dedication
supercedes them all. What am | to do or not to do? Does it demand
no action but to create with other teachers the atmosphere of
intent? The intent is not agoal to be achieved sometime later. The
intent is the everpresent activity in which timeis not involved at
all.



LETTERSTO THE SCHOOLSVOLUME 2 15TH
DECEMBER 1982

Intent is far more important than to achieve agoal, an end. Intent is
not just an intellectual and ideologic conclusion but rather an
active, living present. It isthe wick that is burning in abowl of oil.
It cannot be extinguished, no breeze can blow it out. Thewick is
stout and the oil is not fed by any external influence or source. It
has no cause and so the flame, the wick and the oil are
everenduring. Thisis my intent as a dedicated teacher and it should
be yours too as parents and of all humanity, for we are all
concerned. The vital flame of intent is to bring about a good,
intelligent, extremely capable, free human being. Y ou cannot
escape from thisintention. You areinvolved in it asmuch as | am.
Y ou may shy away from it, disregard it, neglect it, but you are as
much responsible as | am. The futureis our responsibility so thisis
our immediate problem. My problem and yoursisto cultivate the
comprehensive intelligence from which all other things flow. | can
see thisin my mind's eye as the central factor, for no intelligent
person, in the sense we are using that word, would ever want to
hurt another intentionally. Such a person would treat all humanity
as hewould treat himself, without this terrible destructive division.
| can also feel in some vague way, not sentimentally, that this
intelligenceis totally impersonal, neither yours nor mine. | can feel
its tremendous attraction and its truth.

Now in what manner can | cultivate thisin my students and
myself? | am using the wrong word cultivate: cultivation implies

the activity of thought, it implies an achievement, alabour. So | am



beginning to perceive that intelligence istotally different from the
activity of thought. Thought has no relation to it. It cannot be born
out of thought, for thought is always limited.

Now having stated this, which is not a vague apprehension but a
burning intention, | ask myself isit possible for me to convey to
the student the quality of thisintention? Can | do this through
mathematics or biology, or any other subject? Knowing the
students' brains are conditioned, limited, conforming, let us say |
am ateacher of mathematics. Mathematicsis order, infinite order.
Order isthe universe, isintelligence. Order is not static; itisa
living movement. Our life is movement but we have brought about
disorder in our life. So | am going to talk to the students not just
about mathematics but about order in their and my life. Negation of
disorder isorder. A human being confused, disorderly, uncertain,
in trying to establish order only creates more disorder. | seethis
very, very clearly so | am going to help them and in helping them |
am helping myself. That order cannot be pursued as you can pursue
mathematics step by step. So the first thing to realize is that
thought can never bring about order, do what it will, through
legidlation, administration or compulsion. Mathematicsis not
disorder. Mathematicsin itself isbasically order. Order is
independent of thought. Thought cannot put together order: the
more it attempts it the greater the confusion. Thought is capable of
seeing the order of mathematics but this order is not the product of
thought. One can see the great mgjesty and beauty of a mountain
but the human being who sees it may have no dignity, no majesty,
no beauty.

Now with all this| myself must study this order and disorder



before | can convey it to my pupils. The study of a book on any
particular subject is very different from the study of myself, who is
disorderly, confused. The book reveals phrase by phrase, chapter
by chapter, coming to some conclusion or other. The book is
visible and one can spend perhaps years on the subject of the book.
But | am not studying a book, | am studying a book that has not
print on it, which cannot be read through another's eye. So | must
find out how to study it. Y ou are doing this with me too, so don't
step aside. | am studying for my own interest and also to convey it
to the student. It is not that | am studying for myself only. The
book and the subject in itself are palpable, tangible. The words
convey a certain definite meaning but to study this tenuous, living,
changing subject which is my own quality of brain, which haslived
and gtill livesin disorder, confusion and fear is far more difficult
than reading a book. It requires swiftness, subtlety, moving without
leaving an imprint. Do | have such a quality? In asking that
guestion of myself | am not only studying who puts that question
but also the intent behind the question?

So | am studying the whole phenomenon very cautiously, never
coming to a definite conclusion. This constant watchfulness, never
allowing any shadow to dlip by without careful observation, is
making the brain, the whole activity of thought, quieten down
without becoming dull. | take arest and pick it up again. Therest is
as important as the renewal of observation. | am capturing the
perfume of that intelligence, the extraordinary subtlety of it, and so
the whole physical organism is becoming more aive, aware, and is
beginning to have a different rhythm. It is creating its own

atmosphere. Now | can go to the class under atree or in aroom



where | am supposed to teach mathematics, knowing that the
students have to qualify init, and for the first five or ten minutes |
talk to them explaining very clearly what | have been studying how
it is possible for them to study it too. | am teaching them the art of
studying. | am really deeply interested in conveying to them my
deep intention and they are enveloped in my ardour. | explain to
them how | approach this question of intelligence step by step. |
point out to them the order and beauty of atree, which is not put
together by thought. | insist that they see this clearly that nature
and the heavens and the wild animals of the forest are not the
product of thought, though thought may use them for its own
convenience or destruction. Thought in its activity has brought
about great destruction and also great passing beauty.

During every opportunity, without boring myself and the
students, | talk about these matters with humour and seriousness.
Thisismy life for thisintelligence is supreme. Order has no cause,
therefore it is everlasting; but disorder has a cause and that which

has a cause can end.
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JANUARY 1983

Discontent does not necessarily lead to intelligence. Most of us
have some kind of dissatisfaction and are not satisfied with most
things. We may have money, position and some kind of prestigein
the world, but there is always this worm of discontent. The more
you have the more you want. Satisfaction is never satisfied.
Discontent is like a flame: however much you feed it, it absorbs
more. It is curious how easily satisfaction finds its temporary
fulfilment and one holds onto it, though it soon fades and the
wanting more comes back again. It appears thisis the constant
swing from one object of satisfaction to another, physically as well
asinwardly. The ‘'more' isthe root of discontent. The flame of
measurement |eads either to satiety, indifference and neglect, or to
awider and deeper enquiry.

In enquiry satisfaction is not the goal. Enquiry isits own source
which is never emptied. It islike the spring well and it can never
forget itself through any kind of satisfaction. This flame can never
be smothered by any outward or inward activity of achievement.
Most of us have thistiny flame which is generally smothered by
some form of gain, but in order to allow thistiny flame to burn
furioudy, the measurement of the more must totally end. Then only
the flame burns away all sense of gratification. As an educator |
have been concerned with another problem. | cannot have a school
al to myself. In asschool | have many colleagues. Some are
extremely bright I am not being patronizing. Others are of varying
dullness, though all are what is called well-educated, having



degrees and so on. perhaps one or two of us are trying to help the
students to understand the nature of intelligence, but | feel that
unless al of us are together cooperatively helping the student in
this direction, those teachers who are not concerned with the
cultivation of it will naturally act as an impediment. Thisisthe
problem of afew of us; this goes on most of the time in educational
centres. So my problem isand again let me repeat thisis not being
said in any patronizing way how are we, the few, to deal with the
many? What is our response to them? It is a challenge that must be
met at all levels of our life. In al forms of government thereisthe
division between the few and the many. The few may be concerned
with the whole population and the many concerned with their own
particular little interests. This happens all over theworld and it is
happening in the field of education. So how are we to establish a
relationship with those of us who are not totally committed to the
flowering of intelligence and goodness? Or isit all one problem to
awaken the flame in the whole of the school ?

Of course the authoritarian attitude destroys all intelligence. The
sense of obedience breeds only fear which in itself inevitably
drives away the understanding of the true nature of intelligence. So
what place has authority in a school? We have to study authority
and not merely assert that there should be no authority but only
freedom and so on. We have to study it as we study the atom. The
structure of the atom is orderly. Obedience, following, accepting
authority, whether it isblind or clear-eyed, must inevitably bring
about disorder.

What is the root of obedience which breeds authority? When

oneisin disorder, confusion, society becomes utterly chaotic; then



that very disorder creates authority, as has happened so often
historically. Isthe root of accepting authority fear, being in oneself
uncertain, without clarity? Then each human being helpsto bring
about the authority that will tell us what to do, as has happened in
al religions, all sects and communities: the everlasting problem of
the guru and the disciple, each destroying the other. The follower
then becomes the leader. This cycle isforever repeating itself.

We are studying together, in the real sense of the word, what is
the causation of authority. If each one of us seesthat it isfear,
muddl e-headedness, or some deeper factor, then the mutual study
of it, verbal or non-verbal, has significance. In studying there may
be an exchange of thought and the silent observation of the
causation of authority. Then that very study uncovers the light of
intelligence, for intelligence has no authority. It is not your
intelligence or my intelligence. A few of us may see this deeply
and really without any deception and it is our responsibility that
this flame be spread wherever we are, either in school, at home or
in bureaucratic government. Wherever you are, it has no abiding

place.
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JANUARY 1983

Our brains are very old. They have evolved through countless
experiences, accidents, death, and the continuity of the flowering
of the brain has been going on for millennia. It has varieties of
capacities, is ever active, moving and living in its own memories
and anxieties, full of fear, uncertainty and sorrow. Thisisthe
everlasting cycle it has lived the passing pleasures and incessant
activity. In thislong process it has been conditioning itself, shaping
its own way of life, adjusting itself to its own environment as few
species have, combining hatred and affection, killing others and at
the same time trying to find a peaceful life. It is shaped by the
infinite activity of the past, always modifying itself, but the basic
structure of reward and pain remains almost the same. This
conditioning attempts to shape the outward world but inwardly it is
following the same pattern, always dividing the me and the you,
we and they, being hurt and trying to hurt: a pattern in which
passing affection and its pleasure is the way of our life.

To observe all this without value judgement it becomes
necessary, if thereisto be any deep, living change, to perceive the
complexity of our life without choice: just to see exactly what is.
"What is isfar more important than what should be. Thereis only
what is and never what should be. What is can only end. It cannot
become something else. The ending has greater significance than
what is beyond ending. To search for what is beyond is to cultivate
fear; to search for what lies beyond is to avoid, to turn away from

what is. We are always chasing that which is not, something other



than the actual. If we could see this and remain with what is,
however unpleasant or fearful it may be, or however pleasurable,
then observation which is pure attention, dissipates that which is.
One of our difficultiesisthat we want to get on and one saysto
oneself,’ | understand this then what? The "what' is slipping away
fromwhat is. The 'what is' is the movement of thought. If itis
painful, thought triesto avoid it, but if it is pleasurable, thought
holds it and prolongsiit, so thisis one of the aspects of conflict.

Thereis no opposite but only what actually is. Asthereisno
opposite in the psychological sense, the observation of what is does
not entail conflict. But our brains are conditioned to the illusion of
the opposite. Of course there are opposites: light and dark, man and
woman, black and white, tall and short and so on. But here we are
trying to study the psychological field of conflict. The ideal breeds
conflict. But we are conditioned by centuries of idealism, the ideal
state, the ideal man, the prototype, the god. It isthisdivision
between the prototype and the actual which breeds conflict. To see
the truth of thisis not ajudgemental evaluation.

| have studied carefully what has been said in this |l etter. |
understand the logic of it, the common sense of it, but the weight
of the past is so heavy that the persistent, constant intrusion of
cultivated illusion, of the ideal of what should be, is always
interfering. | am asking myself whether thisillusion can be totally
dispelled, or should | accept it asan illusion and let it wither away?
| can see that the more | struggle against it, the more | am giving
lifetoit, and it is very difficult to remain with what is.

Now as an educator, as both parent and teacher, can | convey

this subtle and complex problem of conflict in human beings?



What awonderful life it would be without conflict, without
problems. Or rather, as problems arise which seemsto be
inevitable to deal with them immediately and not live with them.
The way of education so far has been to cultivate competition and
thereby sustain conflict. So | see one problem after another piling
up in my responsibility to the student. The difficulties drown me
and so | begin to lose the vision of a good human being. | am using
the word “vision' not as some ideal, not a goal in the future, but as
the actual deep reality of goodness and beauty. It is not some
fanciful dream, athing to be achieved, but the very truth of itisa
liberating factor. This perception islogical, reasonable and utterly
sane. It has no overtones of sentimentality or romantic froth.

Now | am faced with the total acceptance of what isand | see
my students caught in the avoidance of the actual. So thereisa
contradiction here and if | am not careful and watchful in my
relation with them | will bring about conflict, a struggle between
them and me. | see, but they do not which isafact. | want to help
them to see. It is not my perception of truth, but for each one of
them to see the truth which belongs to nobody. Any form of
pressure is a distorting factor, asin giving or being an example, so
| haveto go at this very gently and interest them in investigating
the ending of conflict whether it is possible or not. It has now taken
me perhaps a week or more to understand this, to grasp the
significance of it. | may not actually be living this but | have
grasped the delicate device of it and it must not slip away from me.
If they grasp even the perfume of this, it isasaliving seed.

| am discovering that patience has no element of time, whereas

impatience is in the nature of time.l am not trying to achieve a



result or come to a certain conclusion. | am not engulfed by all this;

there is aregenerating factor.



LETTERSTO THE SCHOOLSVOLUME 2 1ST
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Freedom is very necessary in our life. Freedom is obviously not to
do whatever you like, though this has been considered freedom and
has been the way of our life. We feel thwarted, inhibited when our
desires are denied. From this arises our resentments, our feeling
that we are sat upon and so a continuous revolt. We have followed
this course of life and we can see, if we are at al thoughtful ,what it
has brought to the world: utter chaos. Some of the psychologists
have encouraged us to pursue our impulses without any restraint, to
do what we like immediately, rationalizing such activity as
necessary for each one's growth. Thiswas actually the cry for
many generations, though there was outward restraint, and now
they call it freedom to alow the child to do what he wants, and so
on up the ladder of hislife, which is society. And perhaps now
there will be an opposite swing: control, inhibit,discipline and the
psychological restraint. This appears to be the story of mankind.
Added to thisis the computer and the robot: the technology that
Is developing in this direction, hoping to produce and probably will
produce a computer with a human brain which may think faster
and more accurately and thus give freedom from long hours of
labour. The computer too is gradually taking over the education of
our children. Highly qualified teachers and professorsin their
various subjects can inform the student without the actual presence
of the teacher. Thistoo will give us a certain freedom. Except in
the totalitarian States, greater freedom is going to come to man and

so perhaps alow him to do what he likes. Thus greater conflict



may arise, greater misery and wars for man. When technology and
computers with robots dominate and become part of our daily life,
then what is to happen to the human brain which has been active so
far in outward and physical struggle? Will the brain then become
atrophied, working only a couple of hours or more? When
relationship is between machine and machine, what is to happen to
the quality and vitality of the brain? Will it seek some form of
entertainment, religious or otherwise, or will it alow itself to
explore the vast recesses of one's being? The industry of
entertainment is gathering more and more strength and very little
human energy and capacity is turned inwardly, so if we are not
aware, the entertainment world is going to conguer us.

So we must ask what is freedom? It is often said that freedom is
at the end of drastic discipline and civilized control civilized in the
sense of literature, art, museums and good food. Thisis merely the
outward coating of a confused, declining human being. Is freedom
a choice of entertainment? Is freedom choice at all? We always
consider freedom as being from something: from bondage, anxiety,
loneliness, despair and so on. Such consideration only leads to
further and perhaps more refined states of misery, sorrow and the
ugliness of hatred. Freedom is not choosing aleader, political or
religious, to follow which obvioudly denies freedom. Freedom is
not the opposite of slavery. Freedom is the ending: not giving
continuity to what has been. Freedom in itself has no opposite.

After having read this and studied it, what is my relationship not
to the student and to my wife and children, but to the world? Really
to understand the depth of freedom one needs a great deal of

intelligence and perhaps love. But the activities of the world are



not intelligent and neither is my group of children. | spend most of
my day with them: have | this quality of freedom, with its
intelligence and love? If | have this, my problem isvery smple.
That very quality will operate and what | thought to be a problem
will ceaseto be one. But | really do not have this. | can pretend, put
on a show of friendliness, but that is very shallow. My
responsibility isimmediate. | cannot say to myself that | will wait
until | will achieve freedom and this affection, love. | literally have
no time because my students are in front of me. | cannot become a
hermit: that will not solve any problem, mine or the world's. | need
lightning from heaven to break up thisincrustation, this
conditioning, to have this freedom and love; but thereis no
thunderbolt, no heaven. | can alow myself to come to an impasse
and get depressed over the matter but that is an escape from the
problem to completely enclose myself and thus be incapable of
facing the actuality. Aswhen | actually see the truth that there is no
outside agent to help mein this dilemma, that no outside influence,
no grace, no prayer will help in this matter, then perhaps | will
have an uncontaminated energy. That energy may then be freedom
and love.

But have | the energy of intelligence to dismantle the things
which human beings all over the world, of whom | am one, have
built psychologically around themselves? Have | the persistence to
go through all this? | am asking these questions of myself and |
shall be asking my students in a more gentle and benevolent
manner. | see the implications of all this quite clearly and | must
tread very softly. The true answer liesin intelligence and love. If

you have these qualities you will know what to do. One must



realize the truth of thisvery deeply, otherwise we shall al be
perpetuating in one form or another the confusion between man

and man.
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Intelligence is not the consequence of discipline. It is not a by-
product of thought. Thought is the result of knowledge and
ignorance. There can be no discipline without love. The discipline
of thought, though it has certain values, leads to conformity.
Conformity isthe way of discipline asit is generally understood to
imitate and follow a pattern. Discipline really means to learn, not
to bow down to a standard; from childhood we are told to mould
ourselves according to areligious or socia structure, to control
ourselves, to obey. Discipline is based on reward and punishment.
Disciplineisinherent in every subject: If you want to be agood
golfer or tennis player, it demands that you pay attention to every
stroke, to respond quickly and gracefully. The very game has its
intrinsic natural order. Thisinstructive order has gone out of our
life, which has become chaotic, ruthless, competitive, seeking
power with all its pleasures.

Discipline implies, doesit not, learning the whole complex
movement of life social, personal and beyond persona? Our lifeis
fragmented and we try to understand each fragment or integrate the
fragments. Recognizing all this, the mere imposition of discipline
and certain concepts becomes rather meaningless, but without
some form of control most of us go berserk. Certainly inhibitions
hold us, compel usto follow tradition.

One realizes that there must be a certain order in our lifeand is
it possible to have order without any form of compulsion, without

any pressure and essentially without reward or punishment? The



socia order is chaotic; thereisinjustice, the rich and poor and so
on. Every reformer tries to bring about social equality, and
apparently not one of them has succeeded. Governmentstry to
impose order by force, by law, by subtle propaganda. Though we
may put alid on all this, the pot is still boiling.

So we must approach the problem differently. We have tried in
every sort of way to civilize, to tame man and this too has not been
very successful. Every war indicates barbarism, whether it is a holy
war or apolitical war. So we must come back to the question: can
there be order that is not the result of contriving thought?
Discipline means the art of learning. For most of us learning means
storing up memory, reading a great many books, being able to
guote from various authors, collecting words so as to write, speak
or convey other people'sideas or one's own. It isto act efficiently
as an engineer or ascientist, amusician or agood mechanic. One
may excel in the knowledge of these things and thus make oneself
more and more capable of having money, power and position. This
IS generally accepted as learning: to accumulate knowledge and to
act from that; or, through action, to accumulate knowledge, which
comes to the same. This has been our tradition, our custom, and so
we are always living and learning in the field of the known. We are
not suggesting there is something unknown but to have an insight
into the activities of the known, itslimitations, its dangers and its
endless continuity. The story of man isthis. We do not learn from
wars. we repeat wars, and brutality and bestiality continue with
their corruption.

Only if we actually see the limitation of knowledge that the

more we pile up, the more barbarous we are becoming can we



begin to enquire into what is order that is not imposed externally or
self-imposed, for both imply conformity and so endless conflict.
Conflict isdisorder. The apprehension of al thisis attention, not
concentration, and attention is the essence of intelligence and love.
This naturally brings the order which has no compulsion.

Now as educators, as parents which isthe same isit not possible
for us to convey thisto our students and children? They may be too
young to understand all that we have just read. We see the
difficulties and these very difficulties will prevent us from grasping
the greater issue. So | am not making thisinto a problem: | am just
very much aware of what is chaos and what is order. These two
have no relation to each other. Oneis not born out of the other.
And | am not denying one or accepting the other. But the flowering

seed of perception will bring right, correct action.
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In every civilization there have been a few who were concerned
and desirous of bringing about good human beings; afew who
would not be involved in sacred structures or reform, but who
would not harm another human being; who would be concerned
with the whole of human life, who would be gentle, unaggressive
and so would be truly religious entities. In modern civilization
throughout the world, the cultivation of goodness has almost
disappeared. The world is becoming more brutal, harmful, full of
violence and deception. Surely it is our function as educators to
bring about a quality of mind that is fundamentally religious. We
do not mean belonging to some orthodox religion with all its
fantastic beliefs, its repetitive rituals. Man has always tried to find
something beyond this world of anxiety, suffering and endless
conflict. In his search for that which is not of the world, he has
invented, probably unconsciously, god and many forms of divinity,
and the interpreters between himself and that which he has
projected. There have been many interpreters, highly sophisticated,
talented, learned. Historically from ancient of times this cycle has
continued: god, the interpreter and the man. Thisistherea trinity
in which human gullibility has been held. The world has been too
much and each human being wants some comfort, security and
peace. So humans have projected the essence of al thisinto an
outside agency and that too we are discovering to be anillusion.
Not being able to go beyond and above all the limitations of human

struggle, we are returning to barbarism, destroying each other



inwardly and outwardly.

Can we asasmall group begin to think upon these things and,
freeing ourselves from all the invented superstitions of religion,
discover what isareligious life and thus prepare the soil for the
flowering of goodness? Without the religious mind there can be no
goodness. There are three factors in understanding the nature of
religion: austerity, humility and diligence.

Austerity does not mean reducing all of life to ashes by severe
discipline, suppressing every instinct, every desire and even
beauty. Outward expression of thisin the Asiatic world isthe
saffron robe and aloincloth. In the Western world it is taking vows
of celibacy, utter obedience and becoming a monk. Simplicity of
life was expressed in outer garments and a restricted, narrow
cellular life, but inwardly the flame of desire and its conflict was
burning steadily. That flame was to be put out by strict adherence
to a concept, to an image. The book and the image became the
symbols of asimple life. Austerity is not the outward expression of
a conclusion based on faith but to understand the inward
complexity, the confusion and the agony of life. This
understanding, not verbal or intellectual, requires a very careful,
watchful perception, a perception which is not the complexity of
thought but clarity this clarity brings about its own austerity.

Humility is not the opposite of vanity, is not bowing one's head
to some abstract authority or to the high priest. It is not the act of
surrender to a guru or to an image, which are both the same. It is
not the total denial, a sacrifice, of oneself to some imaginary or
physical being. Humility is not associated with arrogance. Humility

has no sense of possessiveness inwardly. Humility is the essence of



love and intelligence, it is not an achievement.

And the other factor is diligence: it is for thought to be aware of
its activities, its deceptions, itsillusions; it isto discern the actual
and the false in which what is actual is transformed into what it
should be. It isto be aware of reactions to the world outside and to
the inner whispering responses. It is not self-centred watchfulness,
but to be sensitive to all relationship. Above and beyond al thisis
intelligence and love. When these exist all the other qualities will
follow. It is like opening the gate to beauty.

Now | come back as an educator and a parent to my stumbling
guestion. My students and my children have to face the world
which is everything other than intelligence and love. Thisisnot a
cynical statement but it is so, palpable and evident. They have to
face corruption, brutality and utter callousness. They are
frightened. Being responsible (I am using that word very carefully,
and with deep intention), how are we to help them to face al this?|
am not asking the question of anyone but | am putting it to myself
so that in questioning | become clear. | am greatly troubled by this
and | certainly do not want a comforting answer. In questioning
myself, sensitivity and clarity are showing their beginnings. | feel
very strongly about the future of these students and children, and
by helping them to use words, in